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Topic: Fluency/Automaticity with Text

ED PRACTICES

The ability to read fluently and develop automaticity with text permits the reader to focus on comprehending what is read — the real goal of reading.
This bulletin examines three articles that focus on the area of reading fluency. The evidence presented in each article concurs that students need to
develop automaticity with text to comprehend what is read and to read with enjoyment. Classroom implications and strategy interventions are noted

next to each review.

Literature Reviews

National Reading Panel. (2000). Report of the National Reading Panel:
Teaching children to read. Reports of the subgroups. Chapter 3: Fluency.
[Online]. Available: http://www.nichd.nih.gov/publications/nrp/ch3.pdf

This report reviewed the changing concepts of fluency and examined the effectiveness
and efficacy of two major instructional techniques. Fluent readers automatically rec-
ognize words, thus allowing the reader to focus on understanding and interpreting text.
Yet, in a sampling of fourth graders, 44% were found disfluent even when reading
materials at their instructional level. Teachers can easily measure fluency via informal
inventories, miscue analysis, running records, and reading speed calculations. Teachers
should rely on techniques that require students to orally read and reread the same text
until a level of proficiency is reached. Tutors, audiotapes, peer guidance, and one-on-
one instruction combined with set ways to provide feedback are effective interventions
to use in oral readings. Results of the panel’s studies found repeated oral reading pro-
cedures have a consistent and positive impact on fluency, word recognition, and com-
prehension especially through grade five. They found little evidence of any impact of
programs encouraging children to read on their own or silently.

Kuhn, M. R. & Stahl, S. A. (2000). Fluency: A review of developmental and
remedial practices. [Online]. Available: http://www.ciera.org/ciera/publica-
tions/report-series/inquiry-2/2-008.pdf

In this literature review, the authors examined both the theoretical and empirical studies
of how children go from reading word-by-word to fluent reading of text. Fluency nor-
mally occurs between the first and third grades. Instruction focusing on fluency appears
to be necessary for readers at this stage of reading development and for older readers in
need of remediation. Without the ability to automatically process and decode print, stu-
dents use more mental resources on the task of decoding words, leaving fewer
resources for comprehending text. Assisted approaches that provide models of fluency
for students, such as reading-while-listening, seemed to be more effective than non-
assisted practice. Since assisted approaches are primarily useful in one-on-one instruc-
tion, the author reviewed a variety of teacher adaptations that either used whole-class
instruction, paired reading, or cross-age tutoring techniques that are more practical in
day-to-day teaching. Anecdotal evidence reported success with many of these lessons.

Classroom Implications

» Teachers need to collect and use data
on individual children’s reading fluency in
order to ensure that students are auto-
matic readers.

» Provide frequent opportunities for stu-
dents to read and reread orally as part of
reading instruction until fluency and profi-
ciency are attained.

» Provide instruction in fluency using oral
reading techniques as part of reading pro-
grams through grade five. Use techniques
such as chunking, echo reading, paired
reading, neurological impress and teach-
ing intonation, inflection and expression in
fluency instruction. Guidance and feed-
back must always accompany these tech-
nigues.

e Opportunities for oral reading should
be increased while silent reading opportu-
nities decrease.

e Provide instruction that incorporates
repeated reading strategies including
choral readings, reading while listening to
taped text, read-alongs and independent
re-reading in the primary grades to help
increase fluency.

» Use echo reading, partner reading, and
cross-age reading "mentor" programs as
effective approaches to fluency instruction
in the classroom.

» Since fluency is so important to com-
prehension, attention and instruction that
lead to fluency are needed components of
both early and remedial reading programs.



Vaughn, S., et al. (2000). Fluency and comprehension interventions for
third-grade students. Remedial and Special Education, 21(6), 325-335.

This study considered the differentia effects of fluency and comprehension instruction
on fluency and comprehension student outcomes. Two intervention strategies, one
designed to improve fluency and one designed to improve comprehension, were imple-
mented in targeted regular education classrooms with 111 students, some of whom had
significant reading difficulties, over a 12-week period. Teachers of eight third-grade
classrooms were provided with training and on-going support to implement one of the
two intervention strategies with their students. The students in each classroom ranged
in reading abilities, from those with significant reading difficulties to those who were
low to average readers. Partner reading, an intervention purported to enhance fluency,
and collaborative strategic reading, an intervention purported to enhance comprehen-
sion, were the focused models of instruction for this study. Partner reading consisted of
student partners (stronger partner paired with aless strong partner) taking turns reading.
The stronger partner read first, modeling fluent reading. The less strong partner read the
same selection and was assisted in decoding unknown words through a specific correc-
tion paradigm taught to the students. Collaborative strategic reading consisted of teach-
ing students to learn and apply four reading strategies that occur before, during, and
after the reading process to enhance understanding of text materials. Students worked
in pairs to implement the strategies. Results of this study provided further evidence of
the close relationship between fluency and comprehension instruction. All students,
including those with reading difficulties regardless of the intervention strategy taught,
made significant gains in rate of reading and the correct number of words read per
minute. However, neither the partner reading groups nor the collaborative strategic read-
ing groups made major gains in reading accuracy or comprehension. Although this arti-
cle did not compare the relative approaches of effective fluency interventions, it did
identify two effective means to increase fluency.

< Partner reading interventions are effec-
tive in:

—Providing student partners with a
model for fluent reading.

—Helping students to be involved in
classroom activities that concentrate
on reading text accurately, yet rapidly.

—Helping students to learn procedures
for decoding unknown words.

< To improve the rate of reading, teachers
should use collaborative strategic reading
interventions that teach before, during, and
after reading strategies such as:

—Using prior knowledge to preview the
text.

—Using strategies to figure out the
meanings of unknown words.

—Summarizing key information and
identifying the main idea.

—Generating questions related to impor-

tant ideas and vocabulary.
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